
	
 

Rabbi Goldberg’s blog post (The Teaching of Rabbinics Starts Sooner 

Than You May Think. What Should We do About it?) highlights three 

important ideas about Jewish education for those under 2nd grade.  The 

post explains that a) Rabbinics as a study begins with our youngest (pre-

literate) learners b) Early Childhood (EC) and Early Education (EE) 

teachers often teach topic matters that contain Rabbinic understanding 

while unaware of its Rabbinic content and c) EC and EE teachers often 

have an approach that reflects (b) and do not focus student experience 

through a lens highlighting Rabbinic elements.  All of this comes without the 

assumption that textual or a Middle School level approach is necessary for 

learning Rabbinics.  He concludes, “Once we acknowledge that, we can 

see that it can and should be done in a more deliberate way, within a 

framework that identifies goals, purposes and developmentally appropriate 

pedagogies.”  I agree and have an addendum.  

All of this points to four issues that hide an important opportunity in Jewish 

education.  First, when teachers teach, underlying assumptions lie at the 

core of the activity.  Underlying assumptions reflect the essence or ethos of 



	
the teacher’s decision making before, during, and reflecting on the lesson.   

It could suppose that girls behave better than boys or that boys understand 

math better than girls.  It also could express a beautiful, comprehensive 

grip of Purim that helps put all of the pieces together.   Often, teacher 

assumptions remain unarticulated, since they exist at a largely unconscious 

level.  By a growing mindfulness that Rabbinics underlines and defines the 

teaching of many Jewish EC and EE lessons, a deliberate framework that 

identifies goals and developmentally appropriate pedagogies described 

above blossoms.  This opens the door to a more widespread construction 

of effective initial contact with Rabinic ideas forging the kind of people we 

would like to be. 

The second issue relies on the idea that previous to Rabbinic writings, the 

Oral Law was, in fact, oral.  People of that early time used writings in their 

familiar language, cultural references, and frame of the Tanach that 

codified the deep ideas of our people.  Since then, we pass that information 

and mission from one generation to the other by means of the Written Law, 

Oral Law as written, and the behavior of our people that believe that the 

study the first two defines our national identity.  However, first the holy 



	
contents of the Oral Law transitioned from one generation to the next by 

spoken word, ritual, ethical behavior, attitudes, dress, and symbols with 

which our people surround ourselves.  Within that substrate, the written 

word approximates those ideas.  Going back to the original substrate, like 

teaching the meaning of a Chanukah Menorah, why we have two loaves of 

bread Friday night, or choosing kindness over bullying, requires a level of 

knowledge that draws from that original substrate.   

Third, a teacher should include the students in the Chain of Tradition going 

back to our earliest times.  In that, the Jewish people were able to foster 

world changing ideologies (like monotheism and the importance of human 

life) over the last two millennium because we remain steadfast in our 

Tradition.  That happens when students feel ownership by turning into the 

next link in the chain.  The more a student feels like a subject or partner, 

the more a student absorbs the Rabbinics and wants the next generation to 

receive it.  The more students feel like an object or a subordinate, the less 

a student absorbs the Rabbinics and wants the next generation to receive 

it.  Explicit illustration of Judaism as a meaningful life style fueled by 

Rabbinics supports this idea. 



	
Fourth, the system of Judaism relies heavily on Rabbinics for proper 

communication of the above, but not entirely.  At this age, a student should 

develop the basics for a relationship with the Divine.  The struggle to 

understand, relate, and form a relationship with The Author of Humanity 

supplies the nature of the motivation, vision, and hope of a child.  Since it is 

difficult for one so young to realize the enormity of this path, the meaning of 

our namesake Yisrael (struggle with God as a life long journey), the 

Rabbinic system puts parents and teachers in the position of in loco Dei, in 

place of The Creator of the Universe in that relationship for the time being, 

through the commandment in the Written Law called Kibud Av Va’Aim.   

This rule to honor (Kavod) and in a separate rule demonstrate deep respect 

(Yirah) for parents and teachers creates the prototype for the initial 

relationship with God.  This energizes the thoughts, internal dialogue, and 

meaning making of a child.  That provides the final corner stone of potential 

opportunities to propel Judaism into the next generation. 


